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 This quantitative research study was designed and conducted to gain an 

understanding of what motivational factors are related to nontraditional students 

continuing higher education in an accelerated, off campus, weekend format. The study 

drew from Schlossberg’s (1984) transition model and several process theories of 

motivation such as: Locus of Control (Rotter, 1954), Connectionism (Thorndike, 1928), 

Intrinsic Motivation (Deci, 1796), Self Efficacy (Bandura, 1977), and Attribution 

(Weiner, 1980). Two hundred nine currently enrolled (Fall 2006) students participated in 

this national study. An electronic survey, Career Transitions Inventory (CTI), was used to 

collect data identifying motivation on five subscales: Readiness, Confidence, Control, 

Support, and Independence (Heppner, 1991). Findings revealed that on a scale of High, 

Medium, and Low, this population of nontraditional students scored in the medium range 

for all five CTI subscales (Heppner, 1991).  
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CHAPTER 1 

INTRODUCTION  

Since 1973, Southern Illinois University Carbondale (SIUC) has offered a 

Bachelor’s Degree in Workforce Education and Development (WED) in an accelerated,  

off –campus, weekend format; today, it is now one of the largest programs of its kind in 

the United States (Southern Illinois University Carbondale, Department of Workforce 

Education and Development, 2006). Commonly known as the Off Campus Degree 

Program (OCDP), it is delivered at 15 military installations and one civilian site in 10 

states. “Since its inception into the College of Education and Human Services (COEHS), 

the department has been devoted to creating a diverse workforce characterized by 

changing technologies, demographics and economic environments” (Southern Illinois 

University Carbondale, Department of Workforce Education and Development, 

Undergraduate Programs: Bachelor’s of Science, 2006, para. 1 ). 

Providing all necessary core classes (general education), students may complete 

their bachelor’s degree within one year (36 semester hours). The program serves military 

active duty (including spouse or dependents), veterans, civil service on base, and 

civilians. The OCDP schedule of delivery is divided into three trimesters that includes 

blended learning (see Figure 1). “More than 70 classes are offered each semester during 

off-duty time, generally on alternate weekends” (Southern Illinois University 

Carbondale, Department of Workforce Education and Development, Undergraduate 

Programs: Bachelor’s of Science, 2006, para. 5). Approximately 1,000 students each 

semester are enrolled. Because WED, OCDP has such an accommodating format that 
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includes diverse career opportunities, over 18, 000 students have earned a bachelor’s 

degree since 1973 (Southern Illinois University Carbondale, Department of Workforce 

Education and Development, 2006).  

Figure 1 that follows is an overview of the program’s delivery schedule.  

 
Southern Illinois University Carbondale 

Bachelor of Science - Workforce Education and Development 
36 Semester Hour Program Delivery Schedule 

Fall 2006 
First Trimester Second Trimester Third Trimester 

WED 460-3 

Occupational 

Analysis & 

Curriculum 

Development 

WED 462-3 

Instructional 

Methods and 

Materials 

WED 486-3

Adult 

Learning 

WED 463-3 

Assessment 

of Learner 

Performance 

WED 466-3  

Foundations 

of Work 

Education 

WED 469-3 

Training 

Systems 

Management

INDEPENDENT STUDIES 

WED 382 

Developing Your Career 

WED 381B-3 

Training Proposal and 

Report Writing 

WED 398-3 

Special Problems 

WED 381A-3 

Training Proposal and 

Report Writing  

WED 495/496-3 

Instructional/Professional 

Internship 

WED 495c/496c-3 

Instructional/Professional 

Internship 

Figure 1. Off Campus Degree Program Delivery Schedule. 
SIUC, Department of Workforce Education and Development, 2006 
Used by permission 
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From Figure 1, a clearer understanding is provided regarding the types of classes 

held each trimester, whether traditional (seated) courses, independent study (e-Learning) 

and the instructional or professional internship offered during the second trimester.   This 

blended learning opportunity to earn a bachelor’s degree is very accommodating for 

nontraditional students with prior commitments. 

Military.com (2004) affirmed, “The influx of student soldiers is keeping veteran 

officials busy on campuses across the country” (p. 1).  Federal government offers several 

financial programs for active military members or veterans. The types of military 

financial aid (Beehive, 2005) current available are 

• Montgomery GI Bill (MGIB) – after a military member completes their 

contract of service, 3 years of financial aid for college, technical or 

vocational school. 

• Tuition Assistance – assistance to attend classes at a community college, 

or 4 year college or university. 

• Armed Forces College Funds – additional money on top of the MGIB. The 

additional amount is between $30,000 - $70,000. 

• Opportunity Colleges – military and family members can attend college 

classes on campus or right on the base. There are over 1,550 colleges and 

universities you can choose from. 

• ROTC (Reserves Officers Training Corps) – members can earn money 

toward college tuition while going to school and taking military classes. 

• Veterans and their children – the Armed Forces offers college financial 

help for veterans and their children.  
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In addition, the State of Illinois offers four years of financial assistance to continue 

higher education for veterans who were recruited for the military in Illinois and later 

returned to Illinois after completion of obligated service.  These financial opportunities 

for military and veterans is a motivator or driving force that has increased enrollment in 

colleges and universities. 

Two major factors that have enhanced adult enrollment in colleges or universities 

are: an aging population and the shift in the economic environment. The United States is 

going through several major changes demographically. According to Keller (2001) “The 

sudden turn in world population, a geriatric society, immigrant tidal wave, shifts in 

family life, impact on higher education, and a Creole society” (p. 219). The impact on 

higher education reveals the new face presently on college campuses carrying books and 

backpacks. Adults at many institutions are now the majority of degree-seeking students 

(College Board, 1998). Nontraditional students are making a statement in institutions of 

higher learning.  

 
Need for the Study 

In the early 1900’s, life expectancy was 47 years and now in the 21st century, 

people are expected to live to be almost 90 (Yankelovich, 2005). Spanard (1990) reported 

a current macroeconomic shortage of highly skilled and educated adults in the American 

workforce and the promise of ever-escalating reeducation and retraining needs for 

workers. As a result, “We are entering a decade in which the ability to motivate adults to 

reengage in the education process, both willfully and hopefully, is of utmost importance 

and urgency” (p. 309).  Nontraditional students are concerned about remaining 

competitive in the labor market. Therefore, they may enter or re-enter higher education at 
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times other than after high school graduation. However, adult students are degree or 

cultural environment seekers and problem solvers (Noel, Levitz, & Saluri, 1985); 

therefore, they may seek to further their education and advance their skills via higher 

education. It is important to understand factors that motivate adults to matriculate. 

Literature addressing these motivation factors is not geared toward adults in off campus 

degree programs. 

Adams and Palmer (1993) agreed that tuition of colleges and universities in 

general have not declined but increased because of the declining student base (p. 23). 

Some legislators have debated that federal student aid awarded to universities and 

colleges should be tied to institutions’ student retention and graduation rates (Burd, 

1997). Thus, it is best for colleges and universities to have a vested financial interest for 

every student in order to ensure completion of undergraduate degrees. The literature does 

not address financial support for nontraditional students, particularly in an off campus 

degree program.   

This study will provide an opportunity to identify possible psychological barriers 

or faulty beliefs that could discourage a career transition such as continuing higher 

education. In addition, this study will aid and assist adult students while pursuing career 

goals to engage or re-engage in an ever-changing 21st century workforce. 

  
Purpose 

The purpose of this national study was to contribute to the understanding of the 

motivation for nontraditional students seeking undergraduate degrees in higher education.  

More specifically, the study focused on students enrolled in an accelerated, off campus, 
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weekend format military program with Southern Illinois University Carbondale, 

Workforce Education and Development. 

 
Problem Statement 

 Motivation of adult students in an off campus degree program is not addressed in 

the literature. It is necessary to understand their motivation in order to address and ensure 

matriculation, retention, and graduation of this growing population of nontraditional 

students.  

 
Research Questions 

1. What are the demographic characteristics of nontraditional students 

returning to college in Workforce Education and Development, Off 

Campus Degree Program? 

2. What motivational factors are related to nontraditional students returning 

to college in Workforce Education and Development, Off Campus Degree 

Program? 

3. To what extent is there a relationship between demographic characteristics 

and motivation factors for nontraditional students returning to college in 

Workforce Education and Development, Off Campus Degree Program? 

 

Significance of the Problem 

In the 1980s, it was predicted that by year 2000, college students 25 or older 

would outnumber those younger than 25 (IPAC, 1998). This is an observable fact. Nearly 

three-fourths of the nation’s undergraduates are nontraditional to some extent (Choy, 
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2002). The nontraditional student [italics added] is not a precise descriptor, although age 

and part-time status (which often go together) are a common defining characteristic” (p 

2).  Older students (age 25 and above) are more achievement oriented than younger (age 

17-24) students (Nunn, 1994).  

  Nontraditional students are serious students with significant needs. According to 

Horn (1996), “It is clear that nontraditional students are most at risk to depart their 

persistence track in their first year” (p. 42).  In comparison of traditional and 

nontraditional students seeking a bachelor’s degree, traditional was higher until the 

fourth year, but the gap continued to close over time (Horn, 1996). 

Although older students are ambiguous about setting foot on campus at a time 

when most peers are earning wages, motivation and persistence is noticeable. As an 

example, Military.com (2004) reported a situation common to many adult military 

students 

Sutton, a 26 year old student at Southern Illinois University Carbondale,  

spent seven years in the Marines before heading to school for the first time  

last spring. As a veteran of the war in Iraq, he knows what returning soldiers face  

when they sit down at a desk for a time. (p.2) 

Although adults face many challenges or obstacles, while pursuing higher education, 

determination is apparent in nontraditional students.  

Kane and Rouse (1993) revealed evidence in their study that enrollment in a 

postsecondary education program increases earnings by 5 to 8 percent per year of college 

credits, whether or not a degree is earned. Therefore, this indicates that there is an 

advantage for nontraditional students to continue in higher education.   
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Definition of Terms 

Motivation: Defined as “the psychological feature that arouses an organism to 

action toward a desired goal; the reason for the action that which gives purposes and 

direction to behavior” (“Motivation,” 2006, para. 1). 

Nontraditional student:  Defined as “a student with any of the following 

characteristics: has delayed enrollment, attends part time, works full time while enrolled, 

is considered financially independent for purposes of determining financial aid, has 

dependents other than a spouse, is a single parent, or does not have a high school 

diploma” (Institution of Education Sciences, National Center for Education Statistics, 

1990, p.1).  

Undergraduate: Defined as “two or four year programs in college or university 

after high school graduation, leading to an associates or bachelor’s degree” (Education 

USA, n.d., p.1). 

Higher Education: Defined as “postsecondary education at colleges, universities, 

junior or community colleges, professional schools, technical institutes and teacher 

training schools” (Education USA, n.d., p.1).  

Demographic: Defined as “the physical characteristics of a population such as 

age, sex, marital status, family size, education, geographic location, and occupation” 

(“Demographics,” 2003, para. 1).   

Characteristic:  Defined as “a feature that helps to identify, tell apart or describe 

recognizably; a distinguishing mark or trait” (“Characteristic,” 2006, para. 1).  



 

 9 
 

Matriculation:  Defined as “the formal process of entering a university, or of 

becoming eligible to enter by acquiring the prior qualifications” (“Matriculation,” 2006, 

para. 1). 

Retention: Defined as “the act of retaining” (“Retention,” 2003, para. 1). 
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CHAPTER 2 

REVIEW OF LITERATURE AND RESEARCH 

Introduction 

The purpose of this national study was to identify factors relating the motivation 

and determination of nontraditional students in the Southern Illinois University 

Carbondale (SIUC) Workforce Education and Development (WED), Off Campus Degree 

Program (OCDP). Sources were taken from books, journals articles, and websites. The 

Demographic Characteristics of Nontraditional Students is the first body of knowledge 

that provides the foundation for this study. These diverse characteristics not only reveal 

who [italics added] our nontraditional students are, but how [italics added] they are 

represented in higher institutions of learning. 

Career Transition is the second body of knowledge that provides the foundation 

for this study on common transitions in adult lives. Schlossberg’s model (1984) of 

transition is presented for a clearer understanding of how humans adapt to transition. 

Possible psychological barriers or a faulty belief system in a career transition such as 

continuing higher education are critical to identify so that career counselors or advisors 

are better prepared to assist adult students. 

Since motivation is an essential concept in most theories of learning, Processing 

Theories of Motivation is the third body of knowledge that provides the foundation for 

this study. Theories such as: Connectionism (Thorndike et al 1928), Intrinsic Motivation 

(Deci, 1796), Self Efficacy (Bandura, 1977) and Attribution (Weiner, 1980) are discussed 
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briefly to identify driving forces of motivation or the lack of motivation for 

nontraditional students enrolled in the off campus degree program. 

Demographic Characteristics of Nontraditional Students 

Categories often used for undergraduate students are traditional [italics added] 

and nontraditional [italics added].  A more precise method for distinguishing these two 

categories involves identifying a traditional age cut-off for each undergraduate 

classification and checking for enrollment status. According to Sissel, Hansman and 

Kasworm (2001), “Although labels often are easy categories for separating adult students 

from traditional-aged college students, they do not provide respect and dignity for adult 

student qualities” (p. 19).  This population of students includes a range of students who 

have been away from formal education for a significant period of time, pursuing a career, 

or other life activities (Fast Web, 2006). 

The National Center for Education Statistics (NCES) used seven characteristics to 

broadly defined nontraditional students: (1) delaying enrollment, (2) attending part time, 

(3) being financially independent, (4) working full time, (5) having dependents other than 

a spouse, (6) being a single parent, and (7) having no high school diploma (Horn, 1996).  

Horn (1996) further characterized or ranked nontraditional students as minimally 

nontraditional with one characteristic, moderately nontraditional with two or three 

characteristics, or highly nontraditional with four or more characteristics.  Minimally 

nontraditional students were much more likely to have earned a bachelor’s degree. 

Moderately and highly nontraditional students were termed as risk characteristics. Risk 

[italics added] is a term associated with persistence and attainment of an undergraduate 

degree (Horn, 1996; Horn & Premo, 1995).  
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Delayed Enrollment 

 The student who has not entered postsecondary education in the same calendar 

year that he or she finished high school is defined as delayed enrollment (Osborne, 

Marks, & Turner, 2004). This sub-group of nontraditional students appears to have a 

distinct set of forces that both influenced their decision to attend college and impede their 

progress in making the decision to continue higher education a reality (Weiss, 1999).  

Delayed entrants are more likely to come from low-income families; their parents 

are less likely to have attended postsecondary education and more likely to have family 

responsibilities of their own (NPSAS, 2000).  Negative factors influencing delayed 

entrants in becoming a student were: fear of debt, no confidence due to old attitudes, 

school experience—not for me [italics added], unwelcoming institutions and worries 

about re-juggling job/study (Osborne, Marks, & Turner, 2004).  

Part-time Enrollment 

 According to Southern Illinois University Carbondale (2006-2007) 

Undergraduate Catalog, “The University considers 12 hours as the minimum number to 

constitute full-time attendance” (p 52). Therefore, students enrolled under 12 hours 

during a regular semester and less than six hours during an eight week summer session 

are considered to be part time. While conducting research, it is nationwide to be 

considered part-time if enrolled under 12 semester hours during a regular semester. 

Among moderately nontraditional students nationwide (i.e., two or three 

nontraditional characteristics), 64 percent attended part-time (Choy, 2002). These 

students are more likely to aspire to two years or less of college (Munday, 1976). Part-

timers are not concerned about the financial cost of their enrollment, as the majority is 
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sponsored by their employers and they anticipate further financial assistance (Osborne, 

Marks & Turner, 2004). In most cases, for evening, part-time study, no application is 

required unless pursuing a bachelor’s degree; a student must apply to a school, and be 

accepted in a degree program (SallieMae, 2000-2006).  

Financially Independent 

 Those who do not rely on parents or others for financial support, regardless of 

age, should be considered financially independent (Horn, 1996). According to US News 

and World Report (2005) 

Today, you are considered independent only if you are age 24 and older,  

are a veteran of the armed forces, are an orphan or have been a ward of the  

court, are married, have a child or other dependent and are in graduate  

school. (p.1) 

Special and unusual circumstances that can be documented to the college financial 

administrator (i.e. abuse, in the family, alcoholism, etc.) are also qualifiers for being 

financially independent (FAFSA, 2006).  ISAC (2003) reported, “In 2001-2002, the 

states awarded more than $6.3 billion in total state funded student financial aid, including 

more than $5.1 billion in need-based and non need-based grant aid to more than 3.1 

million postsecondary students” (p.1). Although nontraditional students are financially 

independent, literature does not provide specifically how much financial aid has been 

provided to this population.  

Full Time Employment 

 A student working 35 hours or more per week is considered to be employed full 

time (Choy, 2002). The fastest growing segment in the higher education market is 
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nontraditional working adults (Niner, 2006). These students have different reasons for 

wanting to complete degrees such as: self fulfillment, advancement or promotion, and/or 

career change. 

Dependents Other than Spouse 

 Dependents are those other than a spouse who live with the student and will 

receive more than half of support from the student. According to FAFSA (2006) support 

includes: money, gifts, loans, housing, food, clothes, car, medical, and dental care, and 

payment of college costs.  This subgroup involves supporting children and/or relatives 

such as a parent or grandparent. 

Single Parent 

Can Learn (2006) announced, “A student who has and/or physical custody and 

responsibility for supporting a child (ren) and has never been married or in a common-

law relationship, is separated or divorced from a spouse/common-law partner, or is 

widowed is considered a single parent” (p.1).  A single parent is either not married or 

married but separated and has dependents (Choy 2002).  

Single parents today have a stronger motivation to continue higher education 

despite the many challenges faced in raising children. They will move in and out of 

formal education throughout their lives, by choice or necessity, to fulfill a variety of 

economic and personal enrichment goals (Carnevale, 1999). This population is much 

more heterogeneous than ever before (Blair, 1999). The most frequently cited reason for 

single parents returning to school was divorce (Huff & Thorpe, 1997). Thus, this is 

evidence that the transition of divorce serves as a driving force for some single parents in 

higher education.   
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No High School Diploma 

 These students completed high school with a General Education Development 

(GED), another type of high school completion certificate, or did not finish high school 

(Choy, 2002). Helping veterans during World War II in becoming eligible for 

postsecondary education without having to return to high school to earn a diploma was 

the main reason the GED credential was established (Brown, 2000).  The prime motivator 

for GED pursuit is to avoid poverty and the consequence of unemployment; most GED 

recipients move on to some form of continuing education (Dean, 1998). For that reason, 

nontraditional students with no high school diploma are motivated to continue higher 

education in order to become self-sufficient.  

 
Career Transition 

 Kerka (1991) reported, “Job and career changes are increasingly common due to 

the uncertainties of the economic environment, technological changes and new attitudes 

toward work” (p.1). The initial transition that an individual makes from school to work is 

known, but unknown about transitions that are common in adult lives (Gysberg, Heppner, 

& Johnston, 2003).  “Dramatic life change, such as divorce, disability or company 

layoffs, could very well drive an adult to change careers” (Eby & Buch, 1995, p. 60).  In 

addition, a continual need to belong, control, master, renew and take stock are motivators 

for adults in transition (Kerka, 1991). Career transitions reflect adults who seek 

employment because of single and mass layoff, face the necessity of negotiating their 

reinsertion into the workforce (Riverin-Simard, 1995). 

Arthur and Rousseau (1996) defined transition as, “Prevailing cycles of change 

and adaptation including stages of preparation, encounter, adjustment, stabilization and 
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renewed preparation” (p.378). Schlossberg’s (1984) model defined how transitions vary 

depending on 

1. how the individual perceives the transition, whether it is seen as on-time or 

off- time, gradual or sudden, permanent, temporary or uncertain, 

2. the characteristics of both the pre-transition and post-transition environments,  

which includes the various support systems of the individual and  

3. characteristics of the individual, such as their psychological competence or 

sex role identification. (p. 5) 

According to Gysberg, Heppner, and Johnston (2003), “The fact of the matter 

remains that if adults have psychological barriers or faulty belief systems, the progress of 

these adults will be slow to nonexistent” (p. 266). As a result, it is very imperative to 

identify beliefs, barriers, and resources of adult students in order to encourage their 

strengths while continuing higher education.  

Process Theories of Motivation  

Motivational factors that affect nontraditional students are many and diverse. 

Webster New Collegiate Dictionary (1977) defined motivation as, “A motivating force or 

influence: incentive drive” (p. 750). The inner urge that moves or prompts a person to 

action is another definition of motivation (Shaw, 2004).  

Hersey, Blanchard and Johnson (2001) reported, “The motivation of people 

depends on the strength of their motives” (p.24). Needs, wants, drives, or impulses are all 

considered types of motives. It is the why [italics added] of behavior. Sargent and 

Schlossberg (1988) suggested three basic truths about adult behavior 

1. Adult behavior is determined by transition and not age. 
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2. Adults are motivated to learn and to change by their continual need to belong, 

matter, control, master, renew, and take stock.  

3. Adult readiness for change depends on four S’s – situation, support, self and 

strategies. (p. 1) 

The variables listed above in adult behavior support the concept that nontraditional 

students could hinder their career transition while continuing higher education based on 

how the transition is perceived. Adults need to know the relevance of the transition based 

on their personal situation. 

Locus of Control 

 Locus of Control is not a theory but more of a construct or concept in psychology. 

Rotter (1954) focused on the application in clinical psychology. Because thoughts control 

actions, this function of thinking can positively affect beliefs, motivation and academic 

performance. McComb (1991) announced, “The degree to which one chooses to be self-

determining is a function of one’s realization of the source of agency and personal 

control” (p.7). Therefore, we can choose to direct our thoughts and energies toward 

accomplishment.  

Connectionism 

 Edward Thorndike, a pioneer in educational psychology established a 

reinforcement theory of learning called Connectionism. The application of this theory 

was for education including mathematics (Thorndike, 1922), spelling and reading 

(Thorndike, 1921), measurement of intelligence (Thorndike et al., 1927) and adult 

learning  
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(Thorndike et al., 1928). Three laws that relate Thorndike’s work to the adult learning 

process are   

1. Law of Readiness: Adults learn best when they are ready to learn. When a 

skill being learned is relevant, adults are eager and ready to learn. People will 

not learn if they see no reason for learning. While motivation is an individual 

responsibility, it can encourage the readiness to learn. 

2. Law of Exercise: When practice is discontinued, connections becomes 

weakened and strengthened with practice.  

3. Law of Effect: Motivation to seek out positive stimulation or reinforcement 

being repeated over a period of time (Thorndike et al., 1928). 

Intrinsic Motivation 

 Intrinsic motivation is when one is motivated by internal factors rather than 

external drivers of motivation. This type of motivation has been studied by educational 

psychologists for many years.  According to Deci (1976), although intrinsic motivation is 

stronger than extrinsic, it is easily destroyed.   

 “Intrinsic Motivation” (2006) reported that students are more likely to experience 

motivation if they 

• Attribute their educational results to internal factors that they can control 

(e.g. the amount of effort they put in, not fixed ability). 

• Believe they can be effective agents in reaching desired goals (e.g. the 

results are not determined by dumb luck.) 

• Are motivated towards deep mastery [italics added] of a topic, instead of 

just rote-learning performance [italics added] to get good grades. (p.1) 
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This theory supports the fact that if nontraditional students believe that continuing higher 

education will make a difference, a powerful motivation is in place.  

Self-Efficacy 

 Gysberg, Heppner, and Johnston (2003) clarified, “Confidence is a feeling of self-

efficacy” (p. 274). People are influenced by how they interpret their experience rather 

[italics added] than by their achievement (Maier & Curtin, 2005). “Self-efficacy” (2006) 

described three types commonly studied 

1. Self Regulatory Self Efficacy: ability to resist peer pressure, avoid high risk  

2. Social Self-Efficacy: ability to form and maintain relationships, be assertive, 

engage in leisure time activities  

3. Academic Self-Efficacy: ability to do coursework, regulate learning activities, 

meet expectancies. (p. 3) 

Bandura (1977) reported the apparent independent performance can enhance efficacy 

expectations in several ways 

1. It creates additional exposure to former threats, which provides participants 

with further evidence that they are no longer aversively aroused by what they 

previously feared. Reduce emotional arousal confirms increasing coping 

capabilities.  

2. Self-directed mastery provides opportunities to perfect coping skills, which  

lessen personal vulnerability to stress.  

3. Independent performance, if well executed produces success experiences,  

which further reinforce expectations of self competency.  (p.12) 

Maier and Curtin (2005) concurred “Self efficacy has been shown to affect education and 



 

 20 
 

career choices since people tend to discard options based on perceived capabilities, 

whether these perceptions are realistic or not” (p. 354). Therefore, if a nontraditional 

student has had a former negative experience of some kind in education, their self 

efficacy is weakened and will need assistance from an advisor or counselor during a 

transition of continuing higher education. 

Attribution 

The main focus for the Attribution theory is achievement (Weiner, 1974). It looks 

at both feelings and thoughts as motivators of human learning. There is a need to explain 

the world, both to ourselves and to other people, attributing cause to the events around us 

for a greater sense of control (ChangingMinds.org, 2006). 

The differences in motivation of high and low achievers were investigated using 

the Attribution theory. According to “Attribution Theory” (n.d.) 

High achievers will approach rather than avoid tasks related to succeeding 

because they believe success is due to high ability and effort which they are 

confident of. Failure is thought to be caused by bad luck or a poor exam, i.e. not 

their fault.  Thus failure doesn’t affect their self-esteem but success build pride 

and confidence. On the other hand, low achievers avoid success-relating chores 

because they tend to (a) doubt ability and/or (b) assume success is related to luck, 

or (c) to other [italics added] factors beyond their control. (para. 4) 

The Attribution theory clearly identifies the motivational differences between high and 

low achievers. The level of achievement dictates whether an individual will or will not 

approach related tasks to be successful based on their perception. 
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Summary 

  In reviewing the related literature, motivational factors for nontraditional 

students are many and diverse because of two main reasons: demographic characteristics 

and their psychological belief system (Gysberg, Heppner, & Johnston, 2003). Horn 

(1996) reported that nontraditional students, as identified by seven demographics 

characteristics, have different motives (needs, wants, drives, or impulses). Although their 

needs, wants, drives, or impulses are diverse, their may or may not be a stimulus of 

motivation present. It’s an individual’s responsibility. 

 Since adult behavior is determined by transition and not age (Sargent & 

Schlossberg, 1988), continuing higher education is how the student perceives the 

transition (situation, support, self, and strategies). Self determining is a role of one’s 

awareness of personal control (McComb, 1991). 

 The Law of Readiness reveals that adults learn best when they are ready to learn 

(Thorndike et al., 1928). Intrinsic motivation influences a person’s concept. For example, 

the result of receiving a bachelor’s degree is not determined by chance, but rather by 

believing they can [italics added]. A product of this belief is self-efficacy. Confidence is 

a feeling of self-efficacy (Gysberg, Heppner, & Johnston, 2003). Nontraditional students 

exemplify academic self-efficacy (“Self-efficacy”, 2006) by the ability to do coursework, 

regulating learning activities, and meeting expectations. Lastly, Attribution of 

achievement can be divided into two categories such as: high and low achievers. Each 

level of achiever’s motivation varies because of their perception of the related tasks to be 

successful.  
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CHAPTER 3 

RESEARCH METHODS 

 
Introduction 

The problem statement was: Motivation of adult students in an off campus degree 

program is not addressed in the literature. It is necessary to understand their motivation in 

order to address and ensure matriculation, retention, and graduation of this growing 

population of nontraditional students.  

  
Research Design 

This type of study is characterized as descriptive research. According to Best and 

Kahn (2006), “It is concerned with conditions or relationships that exist, opinions that are 

held, processes that are going on, effects that are evident or trends that are developing” 

(p. 118). A study was conducted with students enrolled at 15 military site locations across 

the United States and within the Workforce Education and Development (WED), Off 

Campus Degree Program (OCDP). This study investigated, documented, described, and 

analyzed factors related to the motivation of nontraditional students to continue higher 

education based on five factors: readiness, confidence, personal control, support and 

independence (Heppner, 1991).  

 
Participants 

The participants in this research study were 868 adult students as undergraduates 

in the WED, OCDP at 15 military installations and one civilian site in 9 states: Naval 

Base (NB) Kitsap, Bangor, Washington; Ben Clark Center, California; Charleston Air 

Force Base (AFB), South Carolina; Naval Air Station  (NAS) in Oceana, Dam Neck 
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Annex, and Virginia Beach, Virginia; Fairchild AFB, Spokane Washington; Naval 

Station (NAVSTA) Great Lakes, Illinois; Groton NAVSTA, Connecticut; Jacksonville 

NAS; Kirtland AFB, New Mexico; Mayport NAVSTA, Florida; McChord AFB, 

Washington; McGuire AFB, New Jersey; Pensacola NAS, Florida, San Diego NAS and 

NAVSTA, California; and Scott AFB, Illinois  This population was selected for several 

reasons such as: participants are all nontraditional students who are enrolled in a 

nontraditional focused program. Participants are diversified in work sector such as: 

military, civilian, civil service and unemployed. Lastly, they were a non probability 

sample of convenience.  

 
Data Collection Instrument 

The data collection instrument chosen was the Career Transitions Inventory (CTI) 

developed by Heppner (1991). It was selected because the inventory concentrated on 

measuring motivation and possible barriers of adults during a career transition based on 

five factors: Readiness, Confidence, Control, Support, and Independence (Heppner, 

1991). Permission was granted to convert this paper inventory into an online survey for 

this project. Part One of the inventory consisted of 11 demographic questions; 10 of them 

were multiple choice questions and one fill-in requesting participants’ zip code.  Part 

Two consisted of the 40-statement CTI (Heppner, 1991). Participants indicated on a 

Likert Scale from 1-6 to what extent at this particular point in their life they agreed or 

disagreed with each statement.  These forced choice statements were ranked in the 

following manner: 1 = strongly agree (SA), 2 = moderately agree (MA), 3 = slightly 

agree (SA), 4 = slightly disagree (SD), 5 = moderately disagree (MD), or 6 = strongly 

disagree (SD).  
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According to Gysberg, Heppner, and Johnston (2003), “The CTI has been found 

to correlate positively and significantly with age, marital status, length of time in the 

transition proves, and five global ratings of coping (i.e., perceived level of stress in the 

career transition process)” (p.267).  Furthermore, the CTI is an instrument with good 

internal consistency, a sufficiently high proportion of overall variance, and has 

moderately high stability over time (Heppner, Multon, & Johnston, 1994). In calculating 

Cronbach’s alpha for each of the factors and the total score, Gysberg, Heppner, & 

Johnston (2003) reported the following coefficients: .74 (Readiness), .82 (Confidence), 

.52 (Control), .61 (Perceived support), and .50 (Decision independence). 

The readiness scale identified how willing participants were at this time to 

actually do things needed to achieve their goals (Gysberg, Heppner, & Johnston 2003).  

Readiness statements included: I believe I am ready to risk some of the security I know 

have in my current career in order to gain something better; I feel as though I have a 

driving force within me to work on this career; transition right now and even though 

there are risks, I think there is a realistic hope of finding a better career choice. 

The confidence scale referred to the belief in the participants’ ability to 

successfully perform career planning activities (Gysberg, Heppner, & Johnston, 2003). 

These statements included were: this career transition process may be too complex for 

me to work through; I never have been able to go through career transition very easily. I 

doubt I will this time; and the risk of changing careers seems serious to me. 

The personal control scale measured the extent to which participants feel that they 

have personal control over their career planning process rather than feeling that external 

forces will determine the outcome of their career transition (Gysberg, Heppner, & 
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Johnston, 2003). These statements were: if you think you are really calling the shots in 

your career transition, you are only fooling yourself; I am hoping that the right career 

counselor will tell me what I should do with this career transition and the outcome of this 

career transition process is really up to those who control the “system”. 

The support scale related to how much support participants were feeling from 

people in their lives as they contemplate this career transition (Gysberg, Heppner, & 

Johnston, 2003). These statements included: people in my life are disappointed and 

resentful that my career transition affects their lives adversely; people whom I respect 

have said they think I can make this career transition successfully and significant people 

in my life are actively supporting me in this career transition. 

Independence, the final scale, indicated the level at which the participant viewed a 

career choice as being independent decision as opposed to a choice that is made as a part 

of a large relational context (Gysberg, Heppner, & Johnston, 2003). This relational 

context could be family, friends, partners, or other “significant others” that may enter into 

their career planning process. Statements relating independence were: career choices 

affect others and I must take the needs of others into account when making a career 

transition; I am concerned about giving up the security of what I am presently doing to 

make a career transition and while family and relationship needs are important to me, 

when it comes to this career transition, I feel I must focus on my own needs. 
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Table 1 

Research Questions and Related Inventory Items 
 
              Research Questions     Inventory Items 
 
                       Q1                     1 – 11 
 
                       Q2           12 – 51 
 
                       Q3             1 – 51 

 

Procedure 

Because this research included human participants, approval was obtained from 

the Human Subjects Committee at Southern Illinois University Carbondale (SIUC). The 

CTI was pilot tested with seven participants who were not part of the study sample. The 

purpose of the pilot testing was to: ensure ease of instrument, comprehension of 

questions, identify possible errors or omissions and record the time of completion. Part 

One (demographics questions) of the inventory was revised for better comprehension 

prior to distributing to the participants in this study. During the quantitative method 

research process, a website was created on Workforce Education and Development’s 

(WED) server that contained a consent form with clear and concise directions. If students 

proceeded with completion of the CTI, this indicated voluntary consent. Upon approval 

of participation from Site Coordinators, request to participate was distributed via blind 

copy email to each student on September 19, 2006.  

Some military personnel were experiencing problems with accessing the 

inventory link; for that reason, a listserv was created by the Team Leader of the 

Independent Study Management Team (ISMT). Each Course Manager that manages 
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independent study courses submitted a head count and email for each of their students 

registered in Fall 2006.  Upon creating the listserv, another email went out on October 5, 

2006 requesting additional participation in the study. A follow-up email was sent one 

week later, thanking participants and reminding them that the survey would closed by 

midnight October 15, 2006. 

Data Analysis 

Upon receipt of electronic data, data were exported into SPSS 14.0 (2005) for 

analysis. Descriptive statistics (mean, standard deviation, number, and percent) were used 

to analyze the data to answer Research Questions 1 and 2. Then, correlation calculations 

were used to analyze data to answer Research Question 3. 
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CHAPTER 4 

ANALYSIS OF DATA 

 
Introduction 

The problem statement was:  Motivation of adult students in an off campus degree 

program is not addressed in the literature. It is necessary to understand their motivation in 

order to address and ensure matriculation, retention, and graduation of this growing 

population of nontraditional students.  

The research questions used as the key concern of the study were:   

1. What are the demographic characteristics of nontraditional students returning 

to college in Workforce Education and Development, Off Campus Degree Program? 

2. What motivational factors are related to nontraditional students returning to 

college in Workforce Education and Development, Off Campus Degree Program? 

3. To what extent is there a relationship between demographic characteristics and 

motivation factors for nontraditional students returning to college in Workforce 

Education and Development, Off Campus Degree Program? 

The analysis of data is presented in two sections: (a) General Data and (b) 

Research Questions Results.  

General Data 

 A response rate of 30% for on line surveys is average (“Data Gathering,” n.d.). 

From 868 electronic surveys sent, 209 surveys were returned. The response rate was 24% 

of the total population (868). The response rate was low due to technical/security 

problems with accessing the Career Transition Inventory (CTI) link at some military 

installations. 
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Research Question Results 

Research Question 1 

What are the demographic characteristics of nontraditional students returning to 

college in the Workforce Education and Development, Off Campus Degree Program? 

As reflected in Table 2, there are more males 65% (135) than females 33% (69).  

The highest to lowest frequency for age was: 43% (89) for ages 36-45, 35% (74) for ages 

25-35, 14% (30) for ages 46 and above, and 6% (12) for ages 24 and under.  Although all 

students within this program are considered nontraditional students according to Horn 

(1996) seven demographic characteristics in the literature review, 92% (193) were ages 

25 and above. 

 In marital status, participants reported: 67% (139) were married, 17% (36) were 

single/never married, 12% (25) were divorced, and 2% (5) were separated. In reference to 

the number of children and children under 18, the highest frequency was 28% (59) had 

two children and 24% (50) were children under the age of 18. It is evident that single 

parents are represented within this population.  

Ethnically, 57% (118) participants reported they were White, 23% (49) were 

Black/African American, 8% Hispanic, 3% (17) were Asian, 1% (2) were Native 

American, and 5% (11) in the other category. This means that Black/African American 

and Hispanics were underrepresented compared to the population of the military. 

In terms of education, 3% (7) had high school diploma, as the highest level of 

education, 1% (2) had General Education Development (GED), 36% (75) had some 

college, 1% (2) had a certificate, 48% (100) had a 2 year degree, 5% (11) had a 4 year 
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degree, and 2% (4) had other. Most 89% (186) had gone through some college and were 

motivated to continue higher education within this off campus degree program.  

Participants were employed in various work sectors: 50% (104) were 

military/active duty, 1% (2) were reserves, 1/2% (1) National Guard, 9% (19) were 

retired military, 3% (6) civil service on base, 3% (6) military spouse, 23% (48) civilians, 

and 9% responded in the other category. This information supports two key points: WED, 

OCDP serves more than military or veterans and it supports current literature that 

nontraditional students who work full-time are the fastest growing segment in higher 

education (Niner, 2006). 

Annual income responses ranked from high to low were: 20% (42) had income of  

$30,000-$39,999, 16% ( 33) had income of  $60,000-$69,999, 15% (31) had income of 

$40,000-$49,999,  15% (31) had income of  $50,000-$59,999, 8% (16) had income of 

$20,000 - $29,999, 7% (14) had income of $70,000-$79,999, 5% (10) had income of 

$90,000-$99,999, 4% (9) had income of $10,000 - $19,999, 4% (8) had income of 

$80,000-$89,999, 2% (5) had income of $100,000-$149,000, 1% (2) had income less 

than $10,000, and  1% (1) had income more than $150,000. From the ranking of annual 

income, it reveals that money may or may not be a motivation factor for nontraditional 

students within this program.  

The highest three percentages for nontraditional students’ goal/objective for this 

bachelor’s degree were: 29% (60) responded a career change, 22% (45) responded for 

advancement promotion, and 21% (43) responded for self fulfillment. This identifies that 

some nontraditional students are within a career transition. 
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Table 2 

Demographic Information 
 
Variable            Frequency               Percent* 
 
Gender 

Male               135    65 
Female          69    33 

 
Age 

24 and under         12      6 
25 – 35     74    35 
36 – 45     89    43 
46 and above     30    14 

 
Marital Status 

Single, Never Married    36    17 
Married              139    67 
Separated       5      2 
Divorced     25    12 

 
Number of Children 

None      40    19 
1      26    12 
2      59    28  
3      29    14 

 4 or more     12      6 
 
Children under 18 

None      52    25 
1      45    22 
2      50    24 
3      22    11 
4 or more       6                                       3 

 
Ethnicity 
 White               118    57 
 Black/African American   49    23 
 Hispanic                17      8 
 Asian       2      3 
 Native American     3      1 
 Other                11      5 
 
*Percents that do not equal 100 are due to missing data. 
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Table 2 Continued 
 
Demographic Information 
 
Variable                      Frequency         Percent* 
 
 
Highest Level of Education 
 High School Diploma    7      3
 General Education Development  2      1  

Some College/Higher Education           75    36 
 Certificate     2      1             

2-Year Degree            100    48 
 4-Year Degree              11      5 
 Other      4      2 
 
Work Sector 
 Military Active Duty          104                 50 

Reserves               2      1
 National Guard              1     .5
 Retired Military            19      9
 Civil Service on Base              6      3
 Military Spouse              6      3 
 Civilian             48     23 

Other              18      9  
 
Income 
 Less than $10, 000             2                 1 

$10, 000 - $19, 999             9                                       4
 $20,000 - $29,999              16                    8           
 $30,000 - $39,999            42                                                 20      
 $40,000 - $49,999           31                                                 15
 $50,000 - $59,999           31                                                 15
 $60,000 - $69,999           33                                                 16
 $70,000 - $79,999           14                                                   7  

$80,000 - $89,999             8                                                   4 
$90,000 - $99,999                                        10                                                  5

 $100,000 - $149,000             5                                                   2 
 More than $150,000                                      1                                                 .5  

* Percents that do not equal 100 are due to missing data 
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Table 2 Continued 
 
Demographic Information 
 
Variable                      Frequency         Percent* 

 
Goal/Objective for Bachelor’s 
 Self Fulfillment          43                 21
 Advancement Promotion         45                 22 
 Military Officer Selection         11                   5 
 Career Change           60                 28 
 Graduate Program          27                 13  

  
*Percents that do not equal 100 are due to missing data 

  
Research Question 2 

What motivational factors are related to nontraditional students in the Workforce 

Education and Development, Off Campus Degree Program? 

Table 3 reveals motivational factors ranging from high, medium, and low 

according to five CTI subscales: Readiness, Confidence, Control, Support, and 

Independence (Heppner, 1991). According to Heppner’s (1991) Guide to Understanding 

Your Career Transitions Inventory (CTI) Results, scores for the medium range in each 

subscale were Readiness (57-65), Confidence (39-47), Personal Control (19-23), Support 

(22-25), and Independence (16-19). Descriptive statistics (mean, standard deviation, and 

number) were used to infer that this population of nontraditional students scored in the 

medium range for each subscale. Readiness was (M = 62.76; SD = 9.60), Confidence was 

(M = 47.75; SD = 8.33), Personal Control (M = 23.10; SD = 5.33), Support (M = 25.20; 

SD = 4.12), and Independence was (M = 16.50; SD = 4.85). 

 



 

 34 
 

Table 3 

Career Transition Inventory Profile 

                                                        
Subscale      Descriptive Statistics 

Readiness         
 M        62.76      
 SD            9.60      
 n                                      207.00                       
 

Confidence         
 M                   47.75     
 SD            8.33        
 n                           207.00                        
 

Personal Control    
 M                    23.10      
 SD                        5.33                               
 n                             206.00    
 

Support       
M                     5.20      
SD                       4.12        
n                           207.00   
      
Independence     

 M        16.50    
 SD            4.85        

n                          206.00         
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Research Question 3 

To what extent do demographic characteristics relate to motivation factors for 

nontraditional students in Workforce Education and Development, Off Campus Degree 

Program? 

Tables 4-8 report the results for the correlation among demographic 

characteristics and motivation factors. Table 4 reveals that Independence scores are 

higher for females than they are for males.  

 
Table 4 

Correlation for Gender with Five CTI Subscales  

  
                         Subscale         Gender  
 
  

Readiness         .118 
Confidence         .025 
Control        -.006 
Support         .046 

            Independence                                                      .241** 
 

** Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2 tailed). 
 
  

Table 5 reveals a relationship with Readiness and age; older respondents have 

higher Readiness scores. 
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Table 5 

Correlation for Age with Five CTI Subscales  

  
                         Subscale          Age  
 
  

Readiness         .211* 
Confidence         .062 
Control         .122 
Support         .089 

            Independence                                                        -.037 
  

** Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2 tailed). 
 
  

Tables 6 indicate as the number of children under the age of 18 increases, Support 

decreases. In addition, as the number of children increases and/or the number of children 

under 18 increases, Independent scores decrease.   

 
Table 6 

Correlation for the Number of Children and Children under 18 with Five CTI Subscales  

  
  Subscale    Number of Children    Children under 18  
 
  
Readiness    -.016     -.022      
Confidence     .027     -.084    
Control     .118     -.067      
Support               -.087     -.165* 
Independence                                      -.274**               -.267** 
 
** Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2 tailed). 
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Table 7 reveals that income is negatively correlated with Independence; that is, as 

income increases, Independence scores tend to decrease. 

 
Table 7 

Correlation for Income with Five CTI Subscales  

  
                         Subscale       Income  
 
  

Readiness         .089 
Confidence         .109 
Control         .108 
Support         .098 

            Independence                                                    -.184** 
 

** Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2 tailed). 

 

Tables 8-13 reports descriptive statistics for gender, marital status, ethnicity, 

education, work sector, and goals/objectives.  These demographic factors are nominal 

data and thus, cannot be correlated with ordinal data.   
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Table 8 

Descriptive Statistics for Gender with the Five Subscales 

 
Subscale            Male                                                Female 

 
Readiness         
 M     62.07        64.40   
 SD       8.56        7.36 
 n              135.00                                     69.00 
 
Confidence          
 M                            46.81     47.23  
 SD        7.36          9.32 
 n     135.00                   69.00 
 
Personal Control    
 M                23.24      23.17 
 SD                  4.83                                5.95 
 n              135.00                69.00 
 
Support       

M               25.15       25.54  
SD                 3.80           4.40 
n             135.00     69.00 

 
Independence     
 M    15.69     18.15 
 SD      4.43           5.18 

n             135.00     69.00 
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Table 9 

Descriptive Statistics for Marital Status with the Five Subscales 

 
Subscale      Never Married         Married            Separated            Divorced 

 
Readiness         
 M   63.86        62.30         64.00                     64.84  
 SD     9.46                    9.68           7.07                 7.81     
 n   36.00      139.00           5.00               25.00 
 
Confidence         
 M  47.44        46.87         48.20               46.40                           
 SD    9.46          9.68           7.07      7.81    
 n              36.00      139.00           5.00               25.00  
      
Control    
 M  22.39        23.72        19.20               22.44               
 SD    5.51                     5.23          3.49                        4.51                 
 n  36.00      138.00          5.00               25.00            
 
Support       

M  25.44                   25.33                 23.40    25.28 
SD    4.61          3.89           4.28                 3.81 
n  36.00                   139.00          5.00               25.00            

 
Independence     
 M  20.56       15.24         18.20    17.68  
 SD    5.19                      4.09           4.44                       5.01 

n              36.00                138.00           5.00               25.00 
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Table 10 

Descriptive Statistics for Ethnicity with Five Subscales  

 
Subscale               White          Black/African American         Hispanic            Asian         Native American            Other  

Readiness 
 M      61.59  67.45   62.00  67.50  57.00   59.27 
 SD      10.00    7.59     6.30      .71    5.29      9.48 
 n    118.00  49.00   17.00    2.00    3.00   11.00 
 
Confidence 
 M     46.89  48.45   47.12  48.50  41.33   41.36 
 SD       8.20    7.86   7.79    2.12    2.31       7.86 
 n   118.00  49.00   17.00               2.00    3.00   11.00 
 
Control 

M     24.32  21.49          23.48  22.50             20.66        19.45 
 SD       5.28    4.55                 4.67    6.36    5.52                 5.73 
 n              117.00  49.00    17.00    2.00                 3.00      11.00 
 
Support 

M     25.45  25.92              24.82  26.50  20.67   23.46 
 SD       4.16                          3.51                             3.68                   .71               2.08                   5.27 
 n              118.00  49.00   17.00               2.00                 3.00                11.00 
 
Independence 
 M     16.21  17.94                16.35  14.50             13.33               16.82 
 SD       4.74                          5.03                            4.58                    .71                 2.08                  5.26 
 n               117.00                       49.00                          17.00                  2.00                 3.00                11.00 
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Table 11 

Descriptive Statistics for Education with Five Subscales  

 
Subscale               High School             GED          Some College      Certificate          2 Year          4 Year           Other  

Readiness 
 M            62.43  65.50  64.37      67.00      61.15   66.18           65.25 
 SD       5.62    3.54    8.17        2.83      10.48               6.94          11.32 
 n              7.00                   2.00  75.00                   2.00      99.00             11.00            4.00 
 
Confidence 
 M            47.57  43.50  47.29      51.50                 46.37             49.54         40.75 
 SD            11.56    4.95                 6.57                     .71                   8.52       7.75         10.56 
 n              7.00    2.00  75.00                   2.00     100.00     11.00           4.00 
 
Control 

M             22.29  21.00  23.30                 26.00                  23.43            22.55         17.25 
 SD               5.38    2.83               5.32                     2.83                    4.91              6.27           5.50 
 n                          7.00               2.00  75.00                   2.00        99.00            11.00           4.00 
 
Support 

M      25.86  25.00  25.23      28.00       25.14            26.55           24.25 
 SD     3.13                   .00    4.24        2.83         4.06      2.98             5.51 
 n                           7.00    2.00  75.00        2.00     100.00    11.00             4.00 
 
Independence    
 M      17.71  17.00  15.99      17.50     16.60     17.27         19.50 
 SD      3.60    7.07    3.74        2.12       5.45       6.34 5.57 
 n                 7.00                 2.00                75.00                    2.00     99.00               11.00 4.00 
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Table 12 

Descriptive Statistics for Work Sector with Five Subscales  

 
Subscale                1                 2                   3                  4                 5              6                   7                    8 

Readiness 
 M   61.68             64.00            61.00            65.26           70.67            63.83            66.00             57.27           
 SD     7.85             12.02  na               6.95       8.48            5.42          9.06             15.22 
 n            104.00               2.00              1.00             19.00    6.00             6.00             48.00             18.00 
 
Confidence   
 M  46.28            49.50         48.00      49.00           49.50           45.83          48.33              44.33     
 SD    7.85            12.02  na        7.59             5.00             3.87        7.68              11.54 
 n           104.00   2.00              1.00             19.00             6.00              6.00           48.00            18.00 
 
Control 

M  22.58  23.00         19.00           24.00  23.50           22.00          24.77              22.00 
 SD    4.66    4.24  na       4.76    4.37  5.59        6.20                5.63 
 n           104.00               2.00             1.00            19.00               6.00            6.00          48.00              17.00 
 
Support 

M  25.19  26.50         27.00    25.74             28.33  25.50      25.48             23.78 
 SD    3.62    3.54  na      3.84               1.97                2.43          4.22               6.17 
 n           104.00        2.00            1.00            19.00    6.00               6.00        48.00             18.00 
 
Note. 1= Military Active Duty, 2= Reserves, 3= National Guard, 4=Retired Military, 5=Civil Service on Base, 6= Military 
Spouse, 7=Civilian, and 8=Other. 
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Table 12 Continued 

Descriptive Statistics for Work Sector with Five Subscales  

 
Subscale               1                 2                   3                  4                 5              6                   7                    8 

Independence    
 M  16.23  23.50        11.00       16.11  21.17  15.83      16.94     16.06 
 SD    4.39    2.12              na      4.43    4.07                3.60          5.58                5.68 
 n           104.00               2.00            1.00            19.00              6.00                6.00         48.00             17.00 
 
Note. 1= Military Active Duty, 2= Reserves, 3= National Guard, 4=Retired Military, 5=Civil Service on Base, 6= Military 
Spouse, 7=Civilian, and 8=Other. 
 

 

 

 

 

 

 

 

 



 

 44 
 

Table 13 

Descriptive Statistics for Goal/Objective for Bachelor’s Degree  

 
Subscale                        1                    2                    3                          4                     5                     6                    

Readiness    
 M       59.91   62.64           64.45             64.23                  65.19      62.21 
 SD       10.14     9.36                         7.78                    6.72                    6.97      15.87 
 n                  43.00                       45.00                      11.00             60.00                  27.00                 19.00 
 
Confidence 
 M       46.51  46.62           48.81             47.05      50.62               42.11 
 SD                    8.18    7.81             5.99    7.44          5.86     11.31 
 n                  43.00  45.00           11.00  60.00      27.00               19.00 
 
Control 
 M      22.49  23.84           21.36  23.93     23.30     22.00 
 SD        5.61    5.44             4.39    4.97       3.98       6.33 
 n      43.00  45.00           11.00  60.00     27.00     19.00 
 
Support  
 M      24.95  24.76          25.27  25.90    26.33      24.00 
 SD        3.82    4.27            2.65    3.61      2.90         6.25 
 n      43.00  45.00          11.00  60.00    27.00      19.00 
 
Note. 1= Self Fulfillment, 2= Advancement/Promotion, 3= Military Officer Selection, 4=Career Change, 5=Continue My 
Education by entering a graduate program, 6= Other. 
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Table 13 Continued 

Descriptive Statistics for Goal/Objective for Bachelor’s Degree  

 
Subscale                 1                            2                    3                          4                     5                     6                    

 
Independence 
 M     16.65  15.80          16.63  16.42    17.19                 17.61 
 SD       5.15    4.58            7.13    4.30      5.36                   4.35 
 n     43.00  45.00          11.00             60.00               27.00      19.00 
 
Note. 1= Self Fulfillment, 2= Advancement/Promotion, 3= Military Officer Selection, 4=Career Change, 5=Continue My 
Education by entering a graduate program, 6= Other. 
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CHAPTER 5 

SUMMARY, FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS 

 
Summary 

 
The problem statement was: Motivation of adult students in an off campus degree 

program is not addressed in the literature. It is necessary to understand their motivation in 

order to address and ensure matriculation, retention, and graduation of this growing 

population of nontraditional students.  

In accordance to Horn’s (1996) seven characteristics of nontraditional students, 

all students in this study were financially independent and 50% (104) were 

military/active duty which represents full-time employment. The concrete results for 

motivation factors (Readiness, Confidence, Personal Control, Support, and 

Independence) are encouraging for this population because it reveals the level of 

motivation and identifies their mindset psychologically while in this career transition. 

Because Readiness scores were 63, in the medium range (57-65), Heppner’s 

(1991) Guide to Understanding Your Career Transitions Inventory (CTI) Results 

indicated (language taken from the actual instrument) 

You are probably having mixed feelings making a career transition. Part of you  

might be saying, “Yes, go ahead, make the change” while another part of is  

saying, “No, it would be better to stay in your current situation.” Sometimes it 

may feel unclear as to why the transition is in progress. (p. 1)   

Because Confidence scores were 47 in the medium range (39-47), according to 

Heppner’s (1991) Guide to Understanding Your Career Transitions Inventory (CTI) 

Results indicate, “You have some confidence in your ability to make this career 
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transition, but that confidence can waiver at times” (p. 1).  Because Personal Control 

scores were 23, in the medium range (19-23) Heppner (1991) further indicated, “You 

may feel that some aspects of the career transition process may be in your control and 

which you feel you can control and which you feel are not within your control” (p. 3). 

Because Support scores were 25, in the medium range (22-25), Heppner (1991) indicated, 

“You are feeling support, but perhaps not as much as you would like or feel you need” (p. 

3). Because Independence scores were 17, in the medium range (16 – 19), Heppner 

indicated, “You probably see this career decision as independent and interdependent. 

You may feel ambivalence about how much independence or interdependence you want t 

to have in these decisions (p. 2). 

 From the results above, processing theories of motivation can be applied in all 

five CTI subscales (Readiness, Confidence, Personal Control, Support, and 

Independence). For instance, Locus of Control (Rotter, 1954) is an individual’s 

perception of events in life; it is believing that they have control of their destiny. 

Connectionism (Thorndike et al, 1928) makes it very clear that when adults associate 

relevance to learning, they are ready to learn (Thorndike et al., 1928). Internal factors 

serving as a motivator is intrinsic motivation. Again, believing within that you can 

[italics added] be effective in reaching desired goals. Self belief or the perceived ability 

of an individual to perform is self-efficacy (Bandura, 1977).  Motivational differences 

between high and low achievers dictate whether or not an individual will approach 

related tasks to be successful (Weiner, 1980). 
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Summary of Findings 
 

 Findings for this study are discussed relative to the three research questions. 

There were more males than females enrolled in this program.  The majority of the 

participants were in between the age of 36 – 45. Over half of the population was married. 

Fifty nine participants had 2 children and 50 reported have children under the age of 18. 

There were more White participants than any other ethnicity. One hundred of the 

participants have 2 year degrees. The majority of the participants were military active 

duty.  The highest frequency for income was between $30,000 - $39, 999. Sixty 

participants reported that their goal/objective for a bachelor’s degree was a career 

change. 

The highest motivational factors were Readiness (63) and Confidence (47).  Other 

motivational factors for this sample were Control (23), Support (25), and Independence 

(17).  

This study identified several significant relationships between demographic 

characteristics and motivational factors. 

1. Females tend to have higher Independence scores than males. 

2. The older the student, the more ready they are to learn. 

3. As nontraditional students’ number of children increases and/or the number of 

children under the age of 18 increases, Independent scores tend to decrease. 

4. As nontraditional students’ number of children under the age of 18 increases, 

Support tends to decrease. 

5. Income is negatively correlated with Independence; that is, as income 

increases, Independence scores tend to decrease. 
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Conclusions 

 Although nontraditional students in Workforce Education and Development, Off 

Campus Degree Program are motivated to continue higher education, evidence of 

psychological barriers and/or faulty beliefs are clear because the population scored in the 

medium range on the Career Transition Inventory (CTI) for Readiness, Confidence, 

Personal Control, Support, and Independence.  As a result of these scores, it is concluded 

that each participant has not evaluated this career transition (continuing higher education) 

to determine:  what is motivating and hindering them from achievement, the component 

(Off Campus Degree Program)  they feel confident about and the component that tests 

their confidence, which part they feel they can control and which part they feel they 

cannot control, what support is provided and what support is needed, and  finally, how 

much independence or interdependence they want to have in this decision of continuing 

higher education (Heppner, 1991). Identifying these factors before and during the 

transition can be very beneficial for the student, university and staff.    

 
Recommendations 

 Based on the findings of this study, the following recommendations are offered.  

1.  The Workforce Education and Development, Off Campus Degree Program 

should offer an assessment during orientation to ensure that students are motivated to 

engage in an accelerated, blended learning undergraduate program. This will increase 

Readiness scores.  

2.  Universities and colleges need to offer a range of services for nontraditional 

students that address CTI scores. For example, child care for single parents would 
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increase Readiness and Support scores. Support groups and academic assistance would 

be other examples that would increase Readiness, Confidence, and Support scores.    

3.  Goal clarification and identification are important skills for students to develop 

and for university faculty and staff members who serve these students. For example, it 

would be valuable for adult students if there were additional career courses offered. This 

would increase Confidence scores that will motivate nontraditional students to engage or 

re-engage in an ever-changing 21st century workforce.  
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Demographic Questions 

1. What is your gender? 
a. Male  
b. Female 
 

2. What is your age? 
a. Under 24 
b. 25-35 
c. 36-45 
d. 46 and above 
 

3. What is your marital history? 
a. Single/ Never Married 
b. Married 
c. Separated 
d. Divorced 
e. Widowed 
 

4. How many children do you have?  If none, skip question 5 and continue with 
question 6 and so on. 

a. None 
b. 1 
c. 2 
d. 3 
e. 4 and above 
 

5. How many children are under the age of 18? 
a. None 
b. 1 
c. 2 
d. 3 
e. 4 and above 
 

6. What is your ethnicity? 
a. White 
b. Black/African American 
c. Hispanic 
d. Asian 
e. Native American 
f. Other 
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7. What is the highest level of education you have completed? 
a. High School Diploma 
b. GED 
c. Some College credit 
d. Certificate 
e. 2- Year Degree (Associates) 
f. 4- Year /degree (Bachelors) 
g. Other 
 

8. What is your work sector? 
a. Military Active Duty 
b. Reserves 
c. Retired Military 
d. Civil Service on Base 
e. Military Spouse 
f. Military Child 
g. Retired Spouse 
h. Civilian 
 

9. What is your yearly income? 
a. Less than $10,000 
b. $10,000-$19,999 
c. $20,000-$29,999 
d. $30,000-$39,999 
e. $40,000-$49,999 
f. $50,000-$59,999 
g. $60,000-$69,999 
h. $70,000-$79,999 
i. $80,000-$89,999 
j. $90,000-$99,999 
k. $100,000-$149,000 
l. More than $150,000 

 
10. What is your primary objective/goal for this degree?  

a. Self Fulfillment 
b. Advancement/Promotion 
c. Military Officer Selection 
d. Career Change (Instructional Designer, Training Manager, Counselor, 

Program Analyst, Trainer, or Instructor) 
e. Other 

 
11. What is your zip code? 
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